[music] 
The really nice thing about STAR
is that we can teach a whole class at the beginning
and introduce a topic to students from the get go,
but then we can differentiate by alphabetics, fluency, vocabulary,
and comprehension.
When students begin our program, they take an individual one‑on‑one test
called the DAR, and that lets us know
which level they're at for each of the four components.
Christina: And based on how they do on those four tests,
students are grouped into different fluency groups,
different vocabulary groups, alphabetics groups,
and different comprehension groups.
So, differentiating is so important in those four levels
so that we can put a fluent reader in a high level,
but then they can be in a lower level when it comes to comprehension.
The majority of our students in the STAR class,
although we have had some native learners,
but the majority are second language learners
who were probably taught to read in a different manner
than we're teachings them now.
It's a key component, I would say, of adult education today.
Maura: The STAR program revolves around explicit instruction.
It's the foundation. That's where everything begins.
Christina: It’s very prescriptive in a sense that we model for them.
For example, when we're learning vocabulary,
you know, they really want us to give students the proper definition.
They want us to give students proper synonyms.
Nevertheless, this was one that came up that we had a lot of discussion about,
nevertheless.
Precise, promote.
Students often want to share their own definitions and quite honestly,
it's a prime moment for students to learn and we don't want their minds
being cluttered with incorrect information.
-Philadelphia.
-That's okay. That's okay.
-Appearance?
-Apprentice.
-Apprentice.
Christina: It’s really important in the STAR program
for a teacher to be incredibly explicit in their instruction.
I have a little quiz for you, so don't look.
Don't look at your definitions.
Put them aside, please.
So, you're going to try this out first,
and then if you have trouble, you can go and look, okay?
But it's almost like Christina said, a little quiz or a little test.
Try to test yourself.
Students have lots of ideas on,
oh, the vocabulary word means something like this
or it needs something like that.
We don't want them to know what it could mean
or what it's similar to meaning.
We want them to have an accurate understanding of the definition of the word.
Christina: Scientifically, we really just want to get students the correct definition,
the correct information, and it takes a little bit of practice
and students settle into that kind of format rather quickly.
Called The Nautilus.
Everyone see that word, Nautilus?
See how it's italics?
It's tilted.
It's slanted to the side.
That means it's a name of something.
It's a proper name.
When you name a ship, it's like a title, okay?
So, it's italics.
Many consider The Nautilus to be the first practical submarine.
You know that's a skill that a lot of teachers already use,
I think, in many of their programs.
It's just good teaching, and it's awesome to see it in STAR.
What does the snake say?
What does the snake sound like?
You told me before that that's really a difficult sound.
Sssss.
Oh, that was beautiful.
I heard it. Nice job.
Nice job. I heard it that time.
I want you to make that your focus, okay?
Nice work. Nice work.
Who would you like to call on?
-Sandy. -Sandy.
Collaborative oral reading is done during our fluency block of time.
Collaborative oral reading is very interesting,
and ultimately, it's very fun and the students enjoy it.
However, when we first begin it, it makes students super anxious.
-Philadelphia.
-That's okay.
Christina: You know, I think I remember back when I was in school,
you know, reading out loud in front of your peers
was the scariest moment of your life.
You would kind of count, you know, if the teacher said,
you have to, you know, read a paragraph,
you would count like, how many paragraphs there were
and when it was going to be your turn and you'd start to pre-read
and see if there were any big words and you'd be all nervous.
You wouldn't be paying attention to anything in class
or anything anyone else was reading
because you were so worried about what you were going to be reading next.
-Syl.
-Pensyl--
-Vania
Like Pennsylvania.
Pennsylvania.
Okay.
Good job. Good job.
So, all the students in a group will have the exact same reading.
Me, as the teacher, I'll begin reading.
I'll read a couple of sentences out loud
and then I'll randomly call on a student within my group
and they will have to pick up exactly where I left off.
That student will read a sentence or two
and then call on another student randomly
and they will have to pick up.
So, students have to be following along.
They have to know where you left off.
They have to be listening to what someone else is reading.
Christina: Popcorn reading is fantastic.
You don't know when it's going to be your turn.
The students just randomly call on each other,
and it's really great.
They have no time to pre-read, no time to be nervous.
It's just, read two or three sentences
and then call a name of someone in the group.
At first, it's definitely nerve wracking,
but I think, in the end, it actually builds them to be more confident readers.
[reading]
So, we get a lot of push back at the beginning.
Students do not want to do this, but let me tell you,
after a month of doing it, after reading together,
seeing how their fluency improved...
[reading]
...it really helps boost a student's confidence,
and they absolutely love it at the end.
They took forwarded to it.
Fluency is really about a lot of different components.
It's about your rate, you know, how fast you read or how slow you read.
It's about your prosody, whether your voice goes up and down,
or whether you read in a monotone way,
and your, you know, your inflection and your pausing at punctuation.
Maura: In fluency, we're really not supposed to be doing comprehension.
It's supposed to be that oral reading time for the students.
It's difficult not to ask them comprehension questions
and they actually have lots of questions for the teacher
which we have to tell them, no, we'll talk about that later,
but quick comprehension checks as to how to pronounce a word,
where to pause at a comma or a period,
a quick vocabulary word is wonderful.
-Apprentice.
-Apprentice.
You know, asking students each day, like,
what did we learn yesterday?
What was our topic?
And how does this connect?
We might do little concept maps on the board to start class
and just get their vocabulary skills running and their Tier 3 words running.
You know, what kinds of science words did we talk about yesterday?
Simple.
Simple, small, quick checks.
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