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Video 3: Choosing Priority ELA Standards
Descriptive Transcript (Revised April 2026):
[Narrator] This video is part of a series on using the SABES ELA unit plan template.
[Title Slide:
· Video Series for ABE Teachers: Creating Robust ELA Unit Plans Using the SABES Template
· [Video Title] VIDEO 3: Choosing Priority ELA Standards
· [SABES Logo] SABES
· [PAE Logo] MA Public Adult Education Professional Development System, a Public Adult Education of MA Program
· [World Education Logo] World Education, a division of JSI]
[Narrator] In this video, you will see how completing the priority ELA standards section of the template supported Lauren Twardy, a Massachusetts ABE practitioner, in developing an ELA unit on immigration.
[The SABES ELA Unit Plan Template is shown on the screen, and then the camera zooms in on the Priority ELA Standards section of the template. A photo of Lauren Twardy appears next to the template.]
[Onscreen text of highlighted section of the template:
PRIORITY ELA STANDARDS
List the ~3-5 level-specific CCRSAE-ELA standards that will be explicitly taught and then assessed directly or indirectly through the culminating assessment.
Include standards from across the Reading, Writing, Speaking/Listening, Language, and Reading Foundations (for levels A-D) strands.]
[The template disappears and the first question appears on the screen next to Lauren’s profile photo: What advice do you have for teachers who are choosing Priority ELA Standards for a unit?]
[The question and profile photo disappear. The camera is focused on Lauren sitting on a couch in front of a bookcase. Her name and title appear on the bottom of the screen: Lauren Twardy, Middlesex Community College, Adult Learning Center.]
[Lauren] When I was revising my unit for my online ASE English Language Arts class, I came to the section of the ELA unit plan template for priority standards. And these standards are coming from the college and career readiness standards for adult education. [Lauren holds up a printed copy of the college and career readiness standards for adult education] And I’ve since printed these and made them my best friend [a box appears in the top right corner and the text inside reads: Tip#1: Use the College and Career Readiness Standards], but during the process, um, I found the link on the template that goes to these standards [Lauren’s face minimizes to the top left corner. The Priority ELA Standards section of the unit plan template appears on screen along with a note that reads Tip #2: Follow the links in the prompts], um, as well as a bunch of, uh, related tools. Super helpful.
[Onscreen text from the Priority ELA Standards section of the unit plan template:
List the ~3-5 level-specific CCRSAE-ELA standards that will be explicitly taught and then assessed directly or indirectly through the culminating assessment.
Include standards from across the Reading, Writing, Speaking/Listening, Language, and Reading Foundations (for levels A-D) strands.]
[The tip box disappears.]
[Lauren] The, uh, prompts in the template, uh, makes it clear that the unit should have about three to five priority standards [The numbers ‘3-5’ are highlighted in the text] that will be explicitly taught [the phrase ‘explicitly taught’ is highlighted in the text] and then assessed [the word ‘assessed’ is highlighted in the text] either directly or indirectly through the culminating assessment [the phrase ‘through the culminating assessment’ is highlighted in the text].
[Lauren] While I was working on the section choosing the standards, I kept my culminating assessment statement in front of me.
[Onscreen text from Lauren’s culminating assessment statement: 
Students will read/listen to and analyze a variety of texts, including articles, timelines, and videos, in order to deepen their understanding of current immigration issues in the U.S. Students will demonstrate their learning by writing and recording a video of a 2-minute argumentative speech appropriate for a social media post, concerning an immigration issue of their choice. Teachers/students will evaluate learning by:
· Using a checklist to ensure written speeches include well-supported arguments and sound reasoning
· Using a checklist to assess the speakers’ clarity, pacing, eye contact, and volume in the recorded videos of speeches.]
[A box appears under the culminating assessment statement with the text Tip#3: Keep the culminating assessment statement nearby.] 
[Lauren] I had, um, worked hard to develop this culminating assessment that I thought would really focus learners' attention on the skill of making strong and concise arguments.
[Video zooms in on the following segment of the culminating assessment statement: Students will demonstrate their learning by writing and recording a video of a 2-minute argumentative speech appropriate for a social media post, concerning an immigration issue of their choice.]
[Lauren] And the culminating assessment, uh, invites my students to kind of demonstrate their skills by creating and delivering a two minute speech [the phrase ‘2-minute argumentative speech’ is highlighted in the statement] with, uh, an argument related to a current U.S. immigration issue that, you know, matters to them and, and what they chose. They would then make a video of that speech. And the idea is that hopefully this is something that they could imagine this video being something that they post on social media [the phrase ‘social media post’ is highlighted in the statement].
[Lauren] During the process my coach suggested, um, that in order to identify these standards, I should kind of just keep thinking about this question. Um, you know, what skills do my students need to learn in order to successfully complete the culminating assessment? [A box appears below the culminating assessment statement with the text Tip #4: Ask: What skills do students need to learn in order to successfully complete the culminating assessment?] So since my students would be writing arguments, that was an easy fit for Writing Standard One.
[The culminating assessment statement is replaced by a 4-square grid. Onscreen text in the first square:
WRITING
W1D: Write arguments to support claims in an analysis, using valid reasoning and relevant evidence.]
[The word ‘arguments’ is highlighted in the text.]
[Lauren] This is a really important standard for the ASE level and honestly, one that I had originally chosen and kind of developed and designed my unit around. It talks about supporting claims [the phrase ‘support claims’ is highlighted in the text] with valid reasoning [the phrase ‘valid reasoning’ is highlighted in the text] and relevant evidence [the phrase ‘relevant evidence’ is highlighted in the text], so I knew that that was something I needed to include as an important part of my lesson planning, you know, from the very beginning, from the get go.
[Lauren] But I also knew I had to include other standards, right? Reading, speaking and listening standards as well. So I, I started to look through them.
[The Priority ELA Standards section of the unit plan template pops up with a spotlight on the following bullet-point: Include standards from across the Reading, Writing, Speaking/Listening, Language, and Reading Foundations (for levels A-D) strands.] 
[Onscreen text in the second square of the grid: 
READING
R8D: Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is sound and the evidence is relevant and sufficient; recognize when irrelevant evidence is introduced.]
[Lauren] I saw a reading standard that related to delineating and evaluating an argument in a written text [‘argument’ is highlighted in the text], you know, assessing sound reasoning [the phrase ‘reasoning is sound’ is highlighted in the text], and then also whether the evidence is relevant and sufficient [the phrase ‘evidence is relevant and sufficient’ is highlighted in the text]. And it made sense to me to have my students identify and evaluate the argument and specific claims and texts that we were reading about immigration issues. That way when it came to writing an argument [an arrow appears between the writing and reading standards], you know, later in the, in the unit, they would already know what a good argument entails.
[Lauren] And then they were going to present their argument in a video right at the end of this, so I thought Speaking and Listening Standard Four, …
[Onscreen text in the third square of the grid: 
SPEAKING
SL4D: Present claims and findings, emphasizing salient points in a focused, coherent manner with relevant evidence, sound valid reasoning, and well-chosen details; use appropriate eye contact, adequate volume, and clear pronunciation.]
[Lauren] …which is about presenting a claim, fit perfectly [the phrases ‘claims and findings’ and ‘relevant evidence, sound valid reasoning’ are highlighted in the text]. So writing out their speech would help them with this part of the standard [an arrow appears between the speaking and writing standards], and then we would only really need to focus on the speaking skills part of this. So having good eye contact, speaking at a good volume and enunciating [the phrases ‘eye contact’, ‘adequate volume’, and ‘clear pronunciation’ were highlighted in the text]. So that was our, our other speaking and listening standard.
[The grid disappears and the next question fills the screen: What are some examples of how you changed your unit as a result of completing this section of the SABES template?]
[The question disappears. The camera focuses on Lauren sitting on a couch in front of a bookcase.]
[Lauren] There was one standard that didn't relate to the culminating assessment. 
[The 4-square grid from before with Lauren’s priority standards reappears. The fourth and final square fills with the following text:
LISTENING
[ORIGINAL] SL2D: Analyze the purpose of information presented in diverse media and formats (e.g., visually, quantitatively, orally) and evaluate the motives (e.g., social commercial, political) behind its presentation.]
[Lauren] I realized that I had originally included a standard that focused on the skill of discerning motives when listening to arguments [‘motives’ is highlighted in the text]. It was one of the speaking and listening standards. 
[A large X is drawn over the text in the fourth square and the revised standard replaces the original text.]
[Revised onscreen text:
SL3D Delineate a speaker’s arguments and specific claims, evaluating the soundness of the reasoning and relevance and sufficiency of the evidence and identifying when irrelevant evidence is introduced.]
[Lauren] But in the revised version I knew that I needed to focus their listening on the same things that we were gonna be working on [‘argument’ and ‘soundness of the reasoning’ are highlighted in the text] with like the reading, writing, and speaking: following an argument, critiquing it for sound reasoning. And this kind of led me to Speaking and Listening Standard Three, which actually uses the word argument in it. So I was like, okay, this is a much more appropriate standard than the other one. And honestly, we didn't have enough time to really do justice for both, and this one just fit so much better with the other standards that I had identified.
[Lauren] Additionally, I had chosen a few standards, uh, originally that even though there were super important, I kind of started to realize we weren't going to have enough time, or I wasn't gonna be spending time on, on teaching and assessing these skills, and that's an important thing to identify. [Onscreen text in box that appears in top right corner: Need time to: teach, assess] I'm thinking here of teaching as being modeling and explaining, giving students time to practice maybe in groups or pairs, and really only then are you expecting them to independently apply the skill.
[Lauren] So it's, it takes a lot of time and delineating an argument is not easy. So I decided to provide a lot of scaffolded practice using articles and videos. The students are, we're reading and listening to, to kind of learn about immigration issues, but then also help them kind of start to analyze and, and critique arguments. And it was kind of just much more efficient to do it that way.
[The full list of priority standards appears on the screen. Onscreen text:
R8D: Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is sound and the evidence is relevant and sufficient; recognize when irrelevant evidence is introduced.
W8D: Gather relevant information from multiple print and digital sources, using search terms effectively; assess the credibility and accuracy of each source; and quote or paraphrase the data and conclusions of others while avoiding plagiarism and following a standard format for citation.
L6D: Acquire and accurately use level-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or expression.
W1D: Write arguments to support claims in an analysis, using valid reasoning and relevant evidence. SL3D: Delineate a speaker’s argument and specific claims, evaluating the soundness of the reasoning and relevance and sufficiency of the evidence and identifying when irrelevant evidence is introduced. SL4D: Present claims and findings, emphasizing salient points in a focused, coherent manner with relevant evidence, sound valid reasoning, and well-chosen details; use appropriate eye contact, adequate volume, and clear pronunciation.]
[Lauren] I ended up with six priority standards. In the end, in addition to the four I've already mentioned, I wanted to include standards about gathering information [the phrase ‘gather relevant information’ is highlighted in the text], which my students were gonna be doing for their arguments, and then using new vocabulary [the phrase ‘use level-appropriate general academic and domain-specific words and phrases’ is highlighted in the text].
[All images disappear and the final question fills the screen: How did completing this section of the template benefit your unit development overall?]
[The question disappears. The camera focuses on Lauren sitting on a couch in front of a bookcase.]
[Lauren] It was really, uh, just helpful to think about how each standard was going to relate to the culminating assessment and how all of them would work together. It also helped me to kind of begin to think about how I would teach and assess them.
[Credit slides:
· Thanks to: [Middlesex Community College Logo] Middlesex Community College
· Adult Learning Center
· Lauren Twardy, ELA Teacher
· Katherine Innis, Director]
[First credit slide transitions into the second slide]
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